intmduc"tien‘

I| examine in this chapter advises teache
persons’ Whole-person Jearning means that teach-
also have some under-

The method we wi ers to consider

their students as ‘whole
ers consider not only their students’ intellect, but they

standing of the relationship among students’ feelings, physical reactions, in-
stinctive protective reactions, and desire to learn. The Community Language
Learning Method takes its principles from the more general Counseling-
Learning approach developed by Charles A. Curran.

Curran studied adult learning for many years. He found that adults of-
ten feel threatened by a new learning situation. They are threatened by the
change inherent in learning and by the fear that they will appear foolish.
Curran believed that a way to deal with the fears of students is for teachers to
become language counselors. A language counselor does not mean someone
trained in psychology; it means someone who is a skillful ‘understander’ of
the struggle students face as they attempt to internalize another language.
The teacher who can understand can indicate his acceptance of the student.

By understanding students’ fears and being sensitive to them, he can help

students overcome their negative feelings and turn them into positive energy

to further their learning.

Let us see how Curran’s ideas are put into practice in the Cormmunity Lan-
guage Learning Method. We will observe a class in a private language insti-
rute in Indonesia. Most of the students work during the day and come for

Janguage instructior in the evening. The class meets two evenings a week for

two hours a session. This is the first class.

rs have benefited enormously from the careful reading and

' I this chapter, the autho
belle Rardin and Pat Tirone of the Counseling-Learning

helpful comments of jenny
Institutes.
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Experience

The students arrive and take their seats. The chairs are in a circle around a
table that has a tape recorder on it After greeting the students, the teacher
introduces himself and has the students introduce themselves. In Indone-
sian, he tells the students what they will be doing that evening: They are go-
ing to have a conversation in English with his help. The conversation will be
tape-recorded, and afterward, they will create a written form of the conversa-
tion—a transcript. He tells the class that the rest of the evening will be spent
doing various activities with the language on the transcript. He then explains
how the students are to have the conversation.

“Whenever one of you would like to say something, raise your hand and I
will come behind you. I will not be a participant in the conversation except
to help you say in English what you want to say. Say what you want to say in
Indonesian; I will give you the English translation. T will give you the trans-
lation in phrases, or “chunks”. Record only the chunks, one at a time. After
the conversation, when we listen to the recerding, your sentence wiil sound
whole. Only your voices in English will be on the tape. Since this is your first
English conversation, you may want to keep it simple. We have ten minutes
for this activity!

No one speaks at first. Then a young woman raises her hand. The teacher
walks to her chair. He stands behind her. ‘Selamat sore, she says. The teacher
translates, ‘Good .... After a little confusion with the switch on the micre-
phone, she puts ‘Good’ on the tape and turns the switch off. The teacher then
gives ‘evening, and she tries to say ‘evening’ into the microphone but only
gets out ‘eve ... The teacher says again in a clear and warm voice, somewhat
exaggerating the word, ‘Eve ... ning! The woman tries again. She shows some
signs of her discomfort with the experience, but she succeeds in putting the
whole word ‘evening’ onto the recording.

Another student raises his hand, The teacher walks to him and stands be-
nind his chair. ‘Selamat sore, the second student says to the first student. ‘Apa
kabar? he asks of a third. The teacher, already sensing that this student is a bit
more secure, gives the entire translation, ‘Good evening? ‘Good evening, the
-‘i_Uldent( says, putting the phrase on the tape. ‘How are you? the teacher con-

tinues. "How ..., the student says into the microphone, then turns, obviously

sc.eekmg }]u-:lp for the rest of the phrase. The teacher, realizing he needed to
give smaller chunks, repeats each word se

How, says the student into the microph
the student says. ‘You, completes the tea

parately. ‘How, repeats the teacher.
one. ‘Are; repeats the teacher. ‘Are,
cher. ‘You, the student records.
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Figure 7.1 A studentrecording her contribution to the conversation

The student to whom the question was directed raises his hand and the teach-
er stands behind him. ‘Kabar baik. Terima kasih] he responds. ‘Fine, the
teacher says. ‘Fine! the student records. "Thank you, the teacher completes.
“Thank you, the student confidently puts on the tape.

A fourth student asks of another, ‘Nama saudara siapa? The teacher steps
behind her and says, ‘What's ... your ... name?’ pausing after each word o
give the student time to put her question successfully on the tape.

The other student replies, ‘Nama saya Saleh.” ‘My name is Saleh, the teach-
er says in English. ‘Apa kabar? another student asks Saleh. ‘How are you?
the teacher translates. ‘Saya tidak sehat, Saleh answers. T am not well; the
teacher translates. ‘Mengapa? asks another student “Why?’ says the teacher.
‘Sebab kepala saya pusing’ Saleh replies. ‘Becavse I have a headache, trans-
lates the teacher. Each of these English utterances is recorded in the man-
ner of the earlier ones, the teacher trying to be sensitive to what size chunk
each student can handle with confidence. The teacher then announces that
they have five minutes left. During this time the students ask questions like

why someone is studying English, what scmeone does for a living, and what

someone’s hobbies are. In this conversation, each student around the table

records some English utterance on the tape,

87
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After the conversation has ended, the teacher sits in the circle and asks the
students to say in Indonesian how they feel about the experience. One stu-
dent says that he does not remember any of the English he has just heard,
The teacher accepts what he says and responds, "You have a concern that you
haven’t learned any English’ The student says, “Yes! Another student says he,
too, has not learned any English; he was just involved in the conversation. The
teacher accepts this comment and replies, “Your attention was on the conver-
sation, not on the English’ Another student says that she does not mind the
fact that she cannot remember any English; she has enjoyed the conversation.
The teacher accepts het comment and reassures her and all the students that
they will yet have an opportunity to learn the English words—that he does
not expect them to remember the English phrases at this time. *Would anyone
else like to say anything?’ the teacher asks. Since there is silence, the teacher
continues, ‘OK, then. Let’s listen to your conversation. I will play the tape. Just
listen to your voices in English. The students listen. "OK; the teacher says. I
am going to play the tape again and stop it at the end of each sentence. See
if you can recall what you said, and say it again in Indonesian to be sure that
everyone understands what was said. If you can't recall your own sentence, we
can all help out! They have no trouble recalling what was said.

Next the teacher asks them to move their chairs into a semicircle and to
watch as he writes the conversation on the board. The teacher asks if anyone
would like to operate the tape recorder and stop it at the end of each sen-
tence. No one volunteers, so the teacher operates it himself. The teacher then
writes line by line, numbering each English sentence. One student asks if he
can copy the sentences. The teacher asks him to stay focused on the words
being written up at this point and reassures him that there will be time for
copying later, if not in this class session, then in the next.

The teacher writes all the English sentences, Before going back to put in the
Indonesian equivalents, he quiet!y underlines the first English word and then
pauses, He asks the students to give the Indonesian equivalents. Since no one
volunteers the meaning, after a few seconds he writes the literal Indonesian
translation. He continues this way until ali the sentences are translated, leav- -
ing out any unnecessary repetition.

Next, the teacher tells the students to sit back and relax as he reads the
transcript of the English conversation. He reads it three times, varying the
instructions each time. The first time, students just listen. The next time they

close their eyes and listen. The last time they silently mouth the words as the
teacher reads the conversation.
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] Good avering, i
2 Goed guening, How
are yi

7/
S

Figure 7.2 The teacher writing up the stucent conversaticn

For the next activity, the Human Computer™, the students are told in a
warm manner, ‘For the next five to ten minutes I am going to turn into a
‘humnan computer’ for you. You may use me to practice the pronunciation of
any English word or phirase or entire sentence on the transcript. Raise your
hand, and I'll come behind you. Then you say either the sentence number or
the word you want to practice in English or Indonesian. As the computer, |
am programmed to give back only correct English, so you will have to listen
carefully to see if what you say matches what I am saying. You may repeat the |
word, phrase, or sentence as many tires as you want. I will stop only when
you stop. You control ine; you turn the computer on and off!

A student raises his hand and says, “Thank you! He has trouble with the
sound at the beginning of ‘thank! The teacher repeats the phrase after him
and the student says it again. The teacher repeats jt. Three more times the
student starts the computer by saying, “Thank you. After the teacher has said
it for the third time, the student stops, which in turn stops the computer.

Another student raises his hand and says, “‘What do you do?’ a question
from: the transcript. Again the teacher moves behind the student and repeats
the question the student has chosen to practice. The student works on this
question several times just as the ficst student did. Several others practice
saying some part of the transcript in a similar manner.
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The teacher then asks the students to work in groups of three to create new
sentences based upon the words and phrases of the transcript. Each group
writes its sentences down. The teacher walks from group to group to help.
The first group wriles the sentence ‘Adik not work in a bank! The teacher
gives the correct senlence to the group: ‘Adik does not work in a bank’ The
second group writes ‘What is my name? ‘OK; says the teacher. After the
teacher finishes helping the group, each group reads its sentences to the class.
The teacher replays the tape two more times while the students listen.

Finally, the teacher tells the class they have 10 minutes left in the session.
He asks them to talk in Indonesian about the experience they have had that
evening, their English, and/or their learning process. As students respond,
the teacher listens carefully and reflects back to the students in such a way
that each feels he or she has been understood. Most of the studenis are posi-
tive about the experience, one student saying that it is the first time she has
ielt so comfortable in a beginning language class. ‘I now think I can learn
English, she says,

For the next two classes the teacher decides to have the students continue to
work with the conversation they created. Some of the activities are as follows:

1 The teacher selects the verb ‘be’ from the transcript, and together he and
the students conjugate it for person and number in the present tense.
They do the same for the verb ‘do’ and for the regular verb ‘work’

2 The students work in small groups to make sentences with the new forms.

They share the sentences they have created with the rest of the class.

Students take turns reading the transcript, one student reading the

English and another reading the Indonesian, They have an opportunity

to work on their English pronunciation again as well.

4 The teacher puts a picture of a person on the whiteboard, and the
students ask questions of that person as if they have just met him.

5 The students reconstruct the conversation they have created.

G They create a new dialogue using words they have learned to say during
their conversation.

o |

L

‘ . . . . .
When they finish these activities, the class has another conversation, records
it, and uses the new transcript as the basis for subsequent activities.
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Thinking about the Experience

Let us now turn our attention to analyzing what we saw. On the left, we can
list our observations, and on the right, we can list the principles we derive

from our observations.

'_.1 The teac}‘ergieets the students :’:“'Bmldmg a rPlatlonsmp wath and ‘
mroduces hlmself and has the -among. students is very Importdnt
students mtroduce themselves ;,f-j-: - : : L

2 The teachertells the students what Any new learmnsrr experience can be
theyare gmng to, do.that ﬂvenmg._;__‘ _threu’[e'nnar When students have
" He explains thi procedure fort'ﬁe:"'f :an tf"ea ofwhatw;ll Happen in each
first activity and sets a time llm:t. activity, they often feei more secure.
- " People learn nondeferswelywhen

they feel secure.

3 Students have a conversation.  Language is for comm unication.
4 The teacher stands behind the " 'The Superior knowledgé and power
students. of the teacher can be threatening. If

the téacher does not remain inthe
front of the classroom; the threat is
redyced and the students’ learni: .g Es
_facnhtat::d Also this fosters interaction
‘dmong students, rather than onty from
'studem to teacher.

" Jhe *eacnertranslat swhatthp o Thﬁ teachershou!d be SDnSltIVE to

stuaents want to say in. chu’n ks tudepis level of conﬁdence and
give them ]USt wha; they nPer‘ to be
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8 The teacneraccopts whateach
9tudentsay9 R,

P LT TP LI AR T

9 The teaLherunderstands what the

studenfs :ay i ‘;:?:'*

10 The stuaents 'ste

_.unknown Stmertc fee; more scfure

Gmded by the knowledge that each
Iearner is unique, the teacher creates

_an arceptung atmosphere. Learners’,

feelfree to lowerthelrdefenses and
thtﬁ learhing experience becemes lec.s-

threatening.

_‘Theteacher ‘counsels’ the students.

. He does not offér advice, but rather
¢ :,hows them that he is reaily tistening
vt to them and, undersla nds what they

are saymg By understanmng how

* . students feel, the teacher can help
'-l;_:‘--studPnts galn mssgbtc into Ihe1r own .
learning process as well as transfﬂfrn

_'_:_!rhegdtlve feelings, which might
'_;'_'HPFWI:,e blgc« their Ie?rnmg

abi I'dge from the knov,-n fD the

L ,,_;tne most apampnate way
‘ _£essfa; c\,mptenon of
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" 15 in the Human Computer™ activity,
the students choose which phrase
they want to practice pronouncing;
the teacher, following the student’s
lead, repeats the phrase until the
learner is satisfied and stops.

| 16 The students learn to listen
carefully to see if what they say
matches what the teacheris

saying.

: 17 Students‘work together in groups
of three.

18 The teacher cofrécts by repeating
-correctly the sentence the students
have created.

'V19 The brudents read their sentences
to the othermembers of the class.

: >20 the teacher plays the tape two
more times whtle tne students
- listen.

, 21 1he students are once agam

~Clinvited, to talk about the

- expener\ce they have had that
évening. .

Community Language Learning

Students learn best when they have a
choice in what they practice. Students
develop an inner wisdom about
where they need to work. If students
feel in control, they can take more
responsibility for their own learning.

Students need to learn to discriminate,
for example, in perceiving the
similarities and differences among the
target language forms.

In groups, students can-‘bégin to feel
a sense of community and can learn
from each other as well as the teacher.
Cooperation, not competition, is
encouraged.

The teacher should work in a non-
threatening way with what the learner

has produced.

Developing a community among the
class members builds trust and can’
help to reduce the threat of the new
learning situation.

Learning tends not to take place when
the material is too new or, conversely,
too familiar. Retention will best take
place somewhere in between novelty
and familiarity.

In addition to reflecting on the
language, students reflect on what
they have experienced. In this way,
they have an opportunity to learmn
about the language, their own

“learning; and-how tolearn from one
”another in commumty

In the begmmng stages the syltabus
.tS gerrerater] pnmarity by the students

. LISty dents-are more wdhngto learn

when they have created the matenal
themselves : : : :
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Reviewing the Principles -

ples of the Community Language Learning

i rinci s . -
Let us now review the p some additional information

Method (CLL). In answering our 10 questions,
about the method will also be provided.

1 What are the goals of teachers who use the Community Language Learning

Method? P
Teachers who use CLL want their students to learn how to use the farg

language communicatively. In addition, they want their students to learn

about their own learning, to take increasing responsibility for it, and
to learn how to learn from one another. All of these objectives can be
accomplished in a nondefensive manner if the teacher and learner(s) treat
each other as whole persons, valuing both thoughts and feelings.

2 What s the role of the teacher? What is the role of the students?
The teacher’s initial role is primarily that of a counselor. This does not
mean that the teacher is a therapist, or that the teacher does no teaching.
Rather, it means that the teacher recognizes how threatening a new
learning situation can be for adult learners, so he skillfully understands
and supports his students in their struggle to master the target language.

Initially, the learners are very dependent upon the teacher. It is recognized,
however, that as the learners continue to study, they become increasingly
independent. Community Language Learning methodologists have iden-
tified five stages in this movement from dependency to mutual inter-
dependency with the teacher. In Stages I, 11, and III, the teacher focuses
not only on the language but also on being supportive of learners in their
learning process. In Stage 1V, because of the students’ greater security in
the language and readiness to benefit from corrections, the teacher can
focus more on accuracy. It should be noted that accuracy is always a focus

even in the first three stages; however, it is subordinated to fluency. The
reverse is true in Stages IV and V.

3 What are some characteristics of the teaching/learning process?

In a beginning class, which is what we observed, students typically have a
conversation using their native language. The te
what they want to say by giving

in chunks. These chunks are reco
sounds like a fairly fluid conversat
conversation, and native languag
target language words. The trans
a ‘text’ with which students work

acher helps them express
them the target language translation
rded, and when they are replayed, it
ion. Later, a transcript is made of the
€ equivalents are written beneath the
cription of the conversation becomes
. Various activities are conducted (fd;

Scanned with CamScanner



Community Language Learning 95

example, examination of a grammar point, working on pronunci‘ation

of a particular phrase, or creating new sentences with words from the

transcript) that allow students to further explore the language they have

generated. During the course of the lesson, students are invited to say how

they feel, and in return the teacher understands them.

According to Curran, there are six clements necessary for nondefensive

learning. The first of these is security. Next is aggression, by which Curran

ineans that students should be given an opportunity to assert themselves,
be actively involved, and invest themselves in the learning experience.
One way of allowing for this in the lesson we observed was for students
v conversation. The third element is attention. Cne
of the skills necessary in learning a second or foreign language is to be
2ble to attend to many factors simultaneously. To facilitate this, especially
at the beginning of the learning process, the teacher helps to narrow the
scope of attention. Recall that the teacher in our lesson asked the students
not to copy the transcript while he was writing it on the board. Instead, he
wanted them to attend to what he was writing and to add what translation
they may have recalled in order to complete the transcript.

The fourth element, reflection, occurred in two different ways in our

s when the students reflected on the language as the
d was when students

they were having.

to conduct their ov

lesson. The first wa
teacher read the transcript three times. The secon

were invited to stop and consider the active experience
Retention is the fifth element, the integration of the new material that takes

place within the whole self. The last element is discrimination, sorting out
the differences among target language forms. We saw this element when
the students were asked to listen to the Human Computer™ and attempt

to match their pronunciation to the computers.

what is the nature of student—-teacher interaction? What is the nature of
student—student interaction?

The nature of student-teacher interaction in CLL changes within the
lesson and over time. Sometimes the students are assertive, as when they
are having a conversation. At these times, the teacher facilitates their
ability to express themselves in the target language. He physically removes
himself from the circle, thereby encouraging students to interact with
nother. At other times in the lesson, the teacher is very obviously in
charge and providing direction. At all times initially, the teacher structures
the class; at later stages, the students may assume more responsibility for
this. As Rardin (1988) has observed, the Community Language Learning
Method is neither student-centered, nor ‘teacher-centered, but rather
student centered, with both being decision-makers in the class.

one a

teacher—
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Building a relationship with and among students is very important. In
a trusting relationship, any debilitating anxiety that students feel can be
reduced, thereby helping students to stay open to the learning process.
Students can learn from their interaction with each other as well as their

interaction with the teacher. A spirit of cooperation, not competition, can

prevail.

How are the feelings of the students dealt with?

Responding to the students’ feelings is considered very important in CLL.
One regular activity is inviting students to comment on how they feel.
The teacher listens and responds to each comment carefully. By showing
students he understands how they feel, the teacher can help them
overcome negative feelings that might otherwise block their learning.

Student security in this lesson was provided for in a number of ways.
Some of these were the teacher’s use of the students’ rative language,
telling students precisely what they would be doing during the lesson,
respecting established time limits, giving students only as much language
at a time as they could handle, and taking responsibility for structuring
activities clearly in the most appropriate way. While security is a basic
element of the learning process, the way in which it is provided.will
change depending upon the stage of the learner.

How is the language viewed? How is culture viewed?

Language is for communication. Curran writes that ‘learning is persons,

meaning that both teacher and students work at building trust in one

another and the learning process. At the beginning of the process, the

focus is on ‘sharing and belonging between persons through the language
tasks. Then the focus shifts more to the target language which becomes
the groups individual and shared identity. Curran also believes that in
this kind of supportive learning process, language becomes the means
for developing creative and critical thinking. Culture is an integral part of
language learning.

What areas of language are emphasized? What la'nguage skills are
emphasized? . m

In the early stages, typically the students generate the material since
they decide what they want to be able to say in the target language. Later
on, after students feel more secure, the teacher might prepare specific
materials or work with published textbooks. ' '

Particular grammar points, pronunciation pattéfns, and vocabulary are
worked with, based on the language the students have generated. The
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most important skills are understanding and speaking the language at the
beginning, with reinforcement through reading and writing.

8 What is the role of the students’ native language?

Students’ security is initially enhanced by using their native language. The
purpose of using the native language is to provide a bridge from the familiar
to the unfamiliar. Where possible, literal native language equivalents are
given to the target language words that have been transcribed. This makes
their meaning clear and allows students to combine the target language
words in different ways to create new sentences. Directions in class and
sessions during which students express their feelings and are understood
are conducted in the native language. In later stages, of course, more
and more of the target language can be used. By the time students are in
Stages 11l and IV, their conversations have lew native language words and
phrases. In a class where the students speak a variety of native Janguages,
conversations take place right from the start in the target language.
Meaning is made clear in other ways, with pantomime, pictures, and the
use of target language synonyms, for example.

9 Howis evsluation accomplished?

Although no particular mode of evaluation is prescribed in the Community
Language Learning Method, whatever evaluation is conducted should be
in keeping with the principles of the method. If, for example, the school
requires that the students take a test at the end of a course, then the teacher
would see to it that the students are adequately prepared for taking it.
Also, a teacher-made classroom test would likely be more of an integrative
test than a discrete-point one. Students would be asked tc write a paragraph
or be given an oral interview, rather than being asked to answer a guestion
which deals with only one point of language at a time. (Compare this with
the evaluation procedures for the Audio-Lingual Method.)

Finally, it is likely that teachers would encourage their students to self-
evaluate—to look at their own learning and te become aware of their own

progress.

10 How does the teacher respond ta student errors?

Teachers should work with what the learner has produced in a
nonthreatening way. One way of doing this is for the teacher to recast
the student’s error, ie. to repeat correctly what the student has said
incorrectly, without calling further attention to the error. Techniques
depend on where the students are in the five-stage learning process, but
are consistent with sustaining a respectful, nondefensive relationship
between teacher and students.
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CLL lesson and provide a

We will review the techniques described in this © o amSWEES (o0t
little more detail. You may have agreed with some or allof ? j ese techni ;.es
10 questions and might like to try to incorporate SEIRE Ol;;ré ma alscé e
into your own approach to Janguage teaching, Of course, ; e Yare o
techniques you are currently using that can be adapted so tha 7

sistent with the whole-person approach we have EXPIO"ed,here-

& Recording Student Conversation
This is a technique used to record student-generated language as well
as to give the opportunity for community jearning to come ablout. By
giving students the choice about what to say and when t.O say it, smde_nts
are in a good position to take responsibility for their own learning.
Students are asked to have a conversation using their native language or a
language common to the group. In multilingual groups with no common
language, other means will have tc be employed. For instance,,students
can use gestures to get their meaning across. After each native language
utterance or use of a gesture, the teacher translates what the student says
or acts out into the target language. The teacher gives the students the
target language translation in appropriate-sized chunks. Each chunk is
recorded, giving students a final recording with only the target language
on it. In the lesson we observed, a tape recorder was used; however, these
days, other teachers might use 2 digital voice-recording device, such as

an MP3 player, a cell phone, or a computer. Such recording technology

allows for instant ‘repeats’ without rewinding. Also, a teacher can burn a
CD or send an MP3 (or other) file to students electronically, which allows
students to listen to the recording in their own time.

~

=8

er a conversation has been recorded, it can be replayed. Since the
students bavea choice in what they want to say in the original conversation,

- .

1t is easier for them to associate meanin

- g with a particular target language
== ...

utterance. Being abletorecallthe-mean ing-oi-almost-everything said-in
a first conversation is motivating for learners. The recording can also be
used to simply listen to their voices in the target language.

Recording student conversation works best with 12 or fewer students.

In 2 larger class, students can take rurns being the ones to have the
conversation.

© Transcription

The teacher transcribes the students’

, : recorded target language con-
versation. Each student

1 gven the opportunity to translate his or her
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utterances and the teacher writes the native language equivalent beneath
the target language words. Students can copy the transcript after it has
been completely written up on the board or on large, poster-sized paper,
or the teacher may provide them with a copy. The transcript provides
2 basis for future activities. If poster-sized paper is used, the transcript
can be put up in the classroom for later reference and for the purpose of

increasing student security.

Thinking about the Experience

The teacher takes time during and/or after the various activities to give the
students the opportunity to reflect on how they feel about the Janguage learn-
ing experience, themselves as learners, and their relationship with one an-
other. As students give their reactions, the teacher understands them—shows
that he has listened carefully by giving an appropriate understanding re-
sponse to what the student has said. He does not repeat what the learner says,
but rather shows that he understands its essence. You may wish to return {0
the lesson we observed where the teacher understood the students’ reactions
to their conversation. Such responses can encourage students to think about
their unigue engagement with the language, the activities, the teacher, and the
other students, thus strengthening their independent learning.

= Reflective Listening
The students relax and listen to their own voices speaking the target

language on the recording. Another possible technique is for the teacher
to read the transcript while the students simply listen, with their eyes
open or shut, A third possibility is for the students to mouth the words as

the teacher reads the transcript.

% Human Computer™
4 student chooses some part of the transcript to practice pronouncing.

She is ‘in control’ of the teacher when she tries to say the word or phrase.
The teacher, following the student’s lead, repeats the phrase as often as
the student wants to practice it. The teacher does not correct the student’s
mispronunciation in any way. It is through the teacher’s consistent manner
of repeating the word or phrase clearly that the student self-corrects as
she tries to imitate the teacher’s model.

» Small Group Tasks
The small groups in the class we observed were asked to make new

sentences with the words on the transcript. Afterward, the groups
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stences they made with the rest of the class. Later in the

: e ser : i
shared th de sentences with the different verh

week, students working in pairs ma

conjugations. .
+ lot of different activities that could take place with students

groups. Teachers who use small group activities believe
O ) - -
et more practice with the target

There are
working in small
students can learn from each other and g .
language by working in small groups. Also, sm‘all groups allow students
to get to know each other better. This can lead to the development of a

community among class members.

Conclusion

As indicated earlier in this chapter, the particular class that we observed rep-
resents the first lesson of what is considered a Stage | experience in the Comi-
munity Language Learning Method. The principles we have drawn from it
can also be seen in Stage I1, I{I, IV, and V relationships, although they svill be
implemented in different ways in order to respond appropriately to learner
growth.

The two most basic principles which underlie the kind of learning that can
take place in CLL are summed up in the following phrases:

I 'Learning is persons, which means that whole-person learning of

another language takes place best in a relationship of trust, support, and
cooperation between teacher and students and among students.
‘Learning is dynamic and creative which means that learning is an
ongoing developmental process.

S

4G you agree with these two basic principles? Do you believe that a teacher
should adopt the role of a counselor, as Curran uses the term? Should the
(J " ] . .
aevelopment of a community be encouraged? Do you think that students
o ?Eoul‘;i‘/be given the opportunity for, in effect, Creating part of their own sylla-
___\d___:__,,____DuSﬁ?: h“h- A thocea e B s R . . .
— ich of these-or-any-other principles-is compatible with vour personai_

-

TR e

approach to teaching?

Do you think you could use the technique of recording your students’ con-
versa't'lon? Should you give your students an opportunity to refiect on their
¢Xperience? Can you use the Human Computer™? Which of the other tech-
fiques can you see adapting to your teaching style?
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Introduction

Let us first consider a general approach to  foreign language instruction.which

“Has been nam ng_m_ed the Comprehension App:oach It is called this because of
V‘fﬁ‘lmpdlf*t_an:e it gives to listening comprehensmn Most “of the other meth-
~ods-we Rave Tooked af have students speaking the target language from the

“first day In the 1960s, James Asher’s research gave rise to the hypothesis that

language learmng starts first WIth understandmg and ends with production.
TAfter tmearﬁe; 1nternahzes an extensive map of l*'ow the target language
works, speaking will appear spontaneously. Of course, t the students’ speech
tt'llm be perfect, but gradually speech will become more target- -like. No-
“tice that this is exactly how an infant acquires its native language A baby
spends many months listening to the peoplea around it long before it ever says
a'{\ébrd The child has the time to try to make sense out of the sounds it hears.
No qne tells the baby that it must speak "lhe Chlld chooses to speak when it
is ready to do so. '
There are several methods being practiced today that have in common
an attempt to apply these observations to language instruction, One such
method is Krashen and Terrell's Natural Approach, The Natural Approach
"shares certain features with the Direct Method, wh1ch tve exammed in Chap— '
MSIS is placed on students developmg basu commumcatlon skills

’“through receiving meamngful exposure to the taroet language (comprehen-

w-,\__J

sible 1nﬁdtjﬂmean1ng is given priority over form. and' thus vocabulary acqui-
smon is stressed The students listen to the teacher using the target language
Lommumcatwely from the first day of instruction, They ¢ do not speak at first.
The teacher helps her students to understand her by using plctures and oc-

et

casmnal words in the students’ native lanouage and by belncr as expresstve as

~—— T g, -

) p6331ble Itis thoug_ht that if the teacher uses language that is just in advance

of students curtent level of proficiency. (1+1) while makmg surewt_lal_g}ﬁ?r

mput is comprehen31ble achIS]thH wxll proceed naturally Uncqnfg(ilﬂggih

¢ s
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acquisition, then, is favored over more <_:o'n.scious le:arnmg. }]Cerlfz:;l:i::s:; ;{Ii
fective filter is also a condition for acquisition that is met W/ ; on

: : ic oty is reduced and students’ self-confidence
atmosphere is one in which anxiety 1s rec y :
is boosted. The filter is kept low as well by the fact that students are net put
on the spot to speak; they speak when they are re:fdy to do so. o

Another method that fits within the Comprehension Approach is Wxnltz and
Reed's self-instructional program and Winitz' The Learnables. In t'hIS method,
students listen to tape-recorded words, phrases, and sentfances while they look
at accompanying pictures. The meaning of the utterance 1s cl-ear from the con-
text the picture provides. The students are asked to respond in some way, such
as pointing to each picture as it is described, to show that they understafﬂ.d
the language to which they are listening; however, they do not spgak. S',tones
illustrated by pictures are also used as a device to convey abstract meaning,

A third method that fits here is the Lexical Approach. Although its origina-
tor, Michael Lewis, claims that the Lexical Approach is an approach, not a
method, it really belongs under the category of the Comprehension Approach,
we feel. This is because the Lexical Approach is less concerned with student
production and more concerned that students receive and comprehend abun-

dant input. Particularly at lower levels, teachers talk extensively to their stu- -

dents in the target language, while requiring little or no verbal response from
them. Students are also given exercises and activities that raise their awareness
about multi-word lexical items, such as ‘I see what you mean, and ‘Take your
time” Like Krashen and Terrell, Lewis emphasizes acquisition over learning,
assuming that ‘It is exposure to enough suitable input, not formal teaching,
which is key to increasing the learner’s lexicon (Lewis 1997: 197).

A fourth method, James Asher's Total Physical Response (TPR), is the one

x.ig_.\‘vil,l,;;iaminﬁ.in detail here in order to see how the principles of t“HECSﬁ_—
prehension Approach are putinto practice. Based on hi;r\tis\earch.citeduabove,

APl AN

Asher Feasoned that the fastest, least stressful wa “to achieve un erétanding

.of any target language is to follow directions uitered by the instructor (with-

_out native language translation). We will learn about Total Physical Response
~——————_ throughour usual way of observing a class in which'it is being nsed: The class

is located jn Sweden. It is a begi‘nning‘class\_fgggo Grade 5 students. 'They

study English for one class period three times a week, ——

Experience’

Y‘.’JQJJ%M.EAQSQ.ll?EE?ﬁllﬁfiﬂ}_ﬁ_&&._t_b_e_-mgm nand:&l,e_take:a:siem__i_nﬁtbebacl@

el

PR R RO

the room. It is the first class of the year, so after the teacher takes-attendance,

" This lesson is based upon the one in Asher (1982). >
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she 1nlroduces the method | they.will.use-to_study English. She explains in

T wdu)g,ﬂﬂ_wlg Engl_lfbjm away that is smnlar 10 me way you

QWE

— ....___.-__..—._-....__..... .............

thh the lesson
‘Hands go up, an%qk‘hgfﬂls on four students to come to_the front

of the Toom and sit with her on chairs that are lined up facmg the other stu-
~dents. She tells the other students to listen and to watch.

“Tn Enghsh h the teacher says, ‘Stand up. ’ As she says it, she stands up and she

signals for r the four volunteers to rise with her. They all stana up. ‘Sit down,

Biel o [@uturn

sﬁe says, and the} ah 51t The te adxer and the students stancj up and sit downs
“together several times 1c;ordmg to_the teacher’s commangd; the <tudent9 say

nothmg The pext time that they st stand up t; tovether the .eacher issues a new

Lom'nand Tum around The students fo]low the tcacherc examplt

Turn around Sn down She sqys, Walk; and thev all bcmp wa ngj tc,w rd~
the front row. of }10 students’ SE’I(’S ‘Stop. Jump. Qtop Turn around, Wi

SRS

“Stop. jum Stop. Turn arownd. Slt,_duwn The teacher gm:s the commanda

and they all perform the actions together. The teacher gives't these commandc
.__---"‘"“‘" e it
_again, changing their order and saying them quite quickly. Stdnu ap. Jump.

Sit down. SE::n-dmglp__Iurn around . Jump. Sto, Qtop TE_naround Wa']}\ Stop. Tmn
around. W Walk. Jump. Turn dFOU!’]d  Sit down. s i
Unce dgalr' the tﬂa:‘ht‘aghfi _the LPP;LF:‘DCIS this time, however, she re-
mains seated The four volunteers respond to her commands. Sturd up. Sit
down. Wa Stop Jump..Turn around. Wamund walk. Turn around.
\ifdown ”Ihé gtudcnts respeﬂd~p€rfecf y. lext, the teuher sxgnah that she
“would like one of the volunteers to followmmards alone. One student
"'m’s:;;;u and performs the actions the: teacher Lommandr
Finally, the teacher approaches the other students, who have béen sitting
observmg 1Pr andMﬂluarufum—c!assmater—Standﬂp, she says and the class
rPsponds Sxtdown Stand up. Jump. Stop. Sit down. Stand up. Turn around,
Turn around. Jump. Sit down! Even though they h: have not done the actiens
bef ore, the studentsare able to Qerform ac mmg_lo the the teacher’s ¢ commands
the class has mastered these six commands.

The teacher is satisfied that the ommands.

She he@iﬁlntrodquﬂsomé-new ongs. F’(A)‘x_i_lj to the d door “she orders. QJ.L\:

__extends her right acm_and right }’Qﬁcjex finger in the direction of the doorat
the side of the classroom, The volunteers point with her. Point to the desk.
,:EJEVP“‘nt‘ [0 Jier own big teacher’s deskat the front of the room. ‘Point to the

chair. She points to the chair behind her aﬁk a xd the <ludent< [olluw

PPN e i
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Figure 8.1 Students and teacher acting out the teacher's command
o3 S

‘Stand up. The students stand up. ‘Point to the door’ The students paint.

WéLL to the door. They walk together. “Touch™ the-deor. Tbekg_t_gﬁqggt_g _Louc;‘l
it with her. T‘m teacher continues to commana the students as

_tot the dea&__&\al]\.to-th@desk—Fouch thP_dt:L Povm to th_e door Wah\ to the

door “Touch the doer. Point to the chair. Walh to the chalr_ Touch the \,hglrr

_She cqptxnues [ pcno m_the actions . wwl* the studtnts but changes the or-

der of the c commands _practicing these ‘new commands with. the stu-
Ewnims s \\
dmts;_e_ye,rdl '[l{g.?_S the teacher remains seated, and the four volunteers carry
Mg_gou_ mands by themselves. Only once do the students seem co nfused

2t whichrpoiit the t feachar réﬁgats the command which has caused dlﬁiculty X

and performs the acticn with them.

R i

Next the te:ac,her turns'to the restof the class an na-g

e e v orrie e e

givesthe following com-
_._jf‘_a_”ds to the students 5 sithing m—the—bachmw Stand up._Sit_down, Stand

up. Boint to tl.e_gi_gsk ‘Point to the¢ door, Walkt thc door. Walk to_the chair. ~
| “Touch the chair. Walk. tog]ump Walk I“Urn\akmmdsSlt down!

houch
Ms“r}“e varies theasc_e_quence of cgmmanda, the studerns do not seem to h‘l‘-’x. an)’
trouble following the order. T e o

S

Next, the teacher turns-to-the- rour-volunteerq and says, ‘;atanciup Junnp to
the desk The students have never he

_____ ard this (.OIT]J)ZI'](_{ before. They hesita
When J_:np to_th old.

777777 € 6esk )ust as tth have bf;en to_lc_l _Tvervom
Mﬂfﬁﬂght “Touch the desk 911 on the desk’ Aga ), th

T —
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a novel command, on¢. they have not practiced before. The teacher then is-

“shﬁé;tfvﬁéu{:oﬁixﬁmds in the form ofa compound sentence, Pomt to the door,
T
and wa]k to. the door’ Agam the group pcrforms as it has been commanded.

“As the last step of iFe¢ lesson, the teacher writes the new commands on the

bmrd Each time she writes a command, she acts it out. The students copy

tEe sentences into their notebool\h
'Ihe class is over. No one except t the teacher has spoken a word. However,

a few w;cLs ]ater whcn we walk by the room we hear a ¢ different voice, We

A e S g . i s 4T
ston to listen n for momem One of the students is ape'lkmg We hear her - say,

'''''' -Show | me your | “hands. Close your eyes. Put your by hands

Rﬁlse )our hands
behlnd you, Open your eyes. Shake. hand W1th your neighbor. Raise your left
Toot. We look in and see that the student is directing the other students and
tha teacher with these coznl;l—zﬁ]ds"T‘m_yMt saying anything; they are just

lowmo the sf‘aems oracrs

Thinking about the Experience

Now that we have observed the Total Physical Response Method being used
in 2 class, Jet us examine what we have seen. We will list our observations-

and then try to understand the principles upon which the teacher’s behavior

is based.

she teacher gwes a command in
the target language and performs
the action with the students.

Memory is '-1ctwated through {earn
Eﬁmegmumg_language o
"f\ﬁrurf‘bn should address theright
hemispFere of the brain, th _the parf.. - .
£:

=
wh.ch CO]’!tFOlb nonverbal behavior. The
target languacm should be presemed o

I P S, 4-

- n chunks, not;ust worcLb{l34\_@,1.&@,,,.w

£2 The students say'nothing. - - V ;[hastudents unaerstanc{mg ofthe
e | Lar@t'[apguage shuuld be ue\fetopeq

For A | g 4;‘ , before spealdnp
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4 The teacher sits down and issues  The irU?EI'aIlVe isa DOWEFfUl hﬂQJlSLm
ccmmands to the volunteers, device t hrough whichl shmedc“ﬁ‘rﬁ“
‘ dfre(t studm‘:tbehavnor e
Vom gy e v ‘.‘ V""f”m-‘*" "M :
5 The teacher directs studénts other . g:_;aug_ nts.can. Iearn mrough observmq
than the volunteers. ‘ . actlons as, we!l as by perrmlﬂg‘th&\ :
| | act|onf Lhemseives 1
& The teacher n‘troduces new R |t,LS Veryﬁlmportantthat stLdentsfeel
commands @ ftershen satlshed succ.:,,‘,_'_fg‘l_._mgg_lmg ;_o_'j,_sut.cess anc. -
that the first six have been trhel low anmety facnlltate_learmng
mastered. Ry T ! A
. 7. The teacher. ‘.hange:. the order of
the commands.
8 When the students make an error, Lguact;enshould be carrled OL* in aft o
the teacher repeats th commano unobtrusnve manner. : :
o T ——
while acting it out. ' A ' ; e
& The teacher gives the students -\_S udents must devemp ) flexibility in
commands they have not heard undprstardmg nmmi combinations
before. oftqrgx—t ldnguage churks. They need
o M - it it i, -
to. undhgz?‘tand-mope,man the exact
sentences used in training. Noveh\; is
alac, mativatmg
10 The teacher says, ‘jump tothe ’anguage lcammg is more er‘e&we
desk.’ Everyone laughs. o when 't c-s fun.
11 The teacher writes the new Spokenﬁlanguage bndUld be
commands cr the board.. Wempha:weB'BVét wrﬁten lanquage
12A few weeks later, a Siudentwho .
haq not spokpn Imfo(e gIVE‘.: .
_ commﬂnds ;

R==, e __ —— %

13 A _.tudent says, Jhal\e ‘hand W|th
your nesghbor .
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Reviewing the Principles

We will next turn to our 10 questions in order to increase our understanding
of Total Physical Response.

1 What are the goals of teachers who use TPR?
‘Teachers who use TPR believe in the importance ofhavmg thetr students
EI])OV their etpenence ofleat ning to communicate in another languaw '
“In fact, TPR was de\reloped in order to reduce the stress people feel when
thel are. stud)mbﬁother languages and thereby encourage students to

Br.

persist in_their study beyond a begmmng Ievd ofprohcxency

The way_to do this, Asher believes, is to base toretgn language learning
upon the way children learn-their-native Ia anguage.

2 Whatis the role of the teacher? What is the role of the students?
Initially, the teacher is the MQ_QEE” student behavior. The students
“re imitators of her nonverbal model At some p@aﬁer 10-20
“Hours of instruction), some students will be ‘ready to speak’ At that point,

“there will be a role reversal with individual students directing-the teacher
‘and the other students. L T

3 What are some characteristics of the teaching/learning process?
The first phase of a lesson is one of modeling. The teacher issues
“commands to a few students then performs the actions withrthem. In the
second phabe, these same. stucrnts demonsirate that-they can understand
the commands by performing them alone, The obqer\ ers qlso have an

opportunity to demonstrate thetr_understﬁfdmg

_The teacher next recombmes elements of the comnmnd; to have students
develop flexibility in unfterstandtno ‘unfamiliar utte: ances. These

e Bn i -

commands, which students.perform,.are. otten humordm

After Jearning to-respond-to-some oral commands, the students learn to
read and write them. When students are tedd) to speak they become the
“ones who issue the commands. After studentn becrm ‘;pe'tkmo activities

expand to mclude skits and games.

4 Whatis the nature of student- teacher interaction? What is the nature of
;tudent student interaction? —

Theteacher mte’rafc_tg_wuh_the.wholagmup ofstudents and with individual
students Imtlally the mteractlon is charactertzed by\he teacher spcal\mg

and the students respondlng  nonverbally. Later on, the students become

' 'more verbal and the teacher responds nonverbally.

—_—

-
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Students perform the actions together. Students can learn by watching
each othel At some point, however, Asher believes— observers must'
"demonstrate their understanding of the commands in OTder to retain

them. T
E.

As students begin to speak they issue commands to one another as well

as to the teacher. \

5 How are the feelings of the students dealt with?
One of the main reasons TPR was developed was to reduce the stress

peop]e feel when studymg other langm;mmary ways thlS

“Isaccomplished is to allow learners to speak when they are ready. Forcmo
~"them'to. speakbefore then-will-only-create-anxiety. Also; when ctudents do

beom tospeak, | perfectlon should not be expected.

fgl_ (Ltlle;..wayate~reheve-a_nmet}ﬁs*tomake—langu age-learning as enjoyabie

as possible The use ofzany commands and humorous skits are two ways ™

Tm———

students not be too rushed enher Feeimgs of success and Tow an 1
“facilitate learnmg

6 Howis the language viewed? How is culture viewed?
Just as with the acquisition of the native language, the oral modality is
prlmary Culture is the festyle of people who speak thmuage natwely

e T

7 What areas of language are emphasrzed7 What language skills are
emphasized?

Vocabulary and grammatical structures are emphasized over other

el

] language areas. These are embedded within imperatives. The imperatives

_are smcr]e wordd and multi-word chunks. One reason for the-use of

.imperatives is their frequency of occurrence in the speech directed at
-_ g‘young'chlldren learning their native language.

Understandmg the spoken word should ms producnon The

o

spcﬂ\_er_llggguager,emphasmed—overwrltten—language Students often do

—*'not/learn to read the commands they have already learned to perform
until after 10 hours of instruction.

8 What is the role of the students native language’

_TPR is usually. introduced in the student’s native language. After the

‘introduction, rarely woul thg@nt is made

cledr throu""h body mOVEments . e A5

R o

\a

Scanned with CamScanner

et e amd aw @k WY W™ AA\_‘\__‘Q_HJ
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) 9 How is evaluation accomplished?
Teachers will know immediatcly whether or not students understand by

\ observing their students’ actions. Formal evaluations can be conducted
simply by commanding individual students to perform a series of actions,
As students become more advanced, their performance of skits they have

created can become the basis for evaluation.

10 How does the teacher respond to student errors?
“Ttis e\pccted lhat students willmake errorsyvhen they ﬁrf.t begm speakmg

Teachers should be tolerant of them and onlv correct ma)or errors. Even

——— SxTr=tr
e £ = —

these should be Lorrectca unobtrus:vel) As 5tudents s get more “advanced,

-—..-.__ S —— ———
—

teachers can ﬁh€ tune’ —correct niore minor errors

- e e — .

Reviewing the Techniques

The major technique, as we saw in the lesson we observed, is the use of com-
mands to direct behavior. Asher acknowledges that, although this technique
is powerful, a variety of activities is preferred for maintaining student inter-
est. A detailed description of using commands is provided below. If you find
some of the principles of Total Physical Response to be of interest, you may
wish to devise your own techniques to supplement this one.

= Using Commands to Direct Behavior
It should be clear from the class we observed that the use of commands

is the major teaching technique of TPR. The commands are given to
get students to perform an action; the action makes the meaning of

the command clear. Since Asher suggests keeping the pace lively, it is
necessary for a teacher to plan in advance just which commands she will -

introduce in a lesson, If the teacher tries to think them up as the lesson
progresses, the pace will be too slow,

At first, to clarify meaning, the teacher performs the actions with the
students. Later the teacher directs the students alone. The students’ actions
tell the teacher whether or not the students understand.

As we saw in the lesson we observed, Asher advises teachers to vary the
sequence of the commands so that students do not simply memorize the
action sequence without ever connecting the actions with the language.

Asher believes it is very important that the students feel successtul.
Therefore, the teacher should not introduce new commands too fast. It
is reccommended that a teacher present three commands at a time. After
students feel successful with these, three more can be taught.
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Although we were only able to observe one beginning class, people
always ask just how much of a language can be taught through the use of
imperatives. Asher claims that all grammar features can be communicated
through imperatives. To give an example of a more advanced lesson, one
might teach the past tense as follows:

TEACHER: Ingrid, walk to the blackboard.

(Ingrid gets up and walks to the blackboard.)

TEACHER: Class, If Ingrid walked to the blackboard, stand up.

(The class stands up.)

TEACHER: Ingrid, write your name on the blackboard.

(Ingrid writes her name on the blackboard.) |

TEACHER: Class, if Ingrid wrote her name on the blackboard, -
sit down.

(The class sits down.)

s Role Reversal

Students command their teacher and classmates to perform some
actions. Asher says that students will want to speak after 10-20 hours
of instruction, although some students may take longer. Students should
not be encouraged to speak until they are ready. '

Action Sequence .
At one point we saw the teacher give three connected commands. For
example, the teacher told the $tudents to point to the door, walk to the

door, and touch the door. As the students learn more and more of the

target language, a longer series of connected commands can be given,
which together comprise a whole procedure. While we did not see a long
action sequence in this very first class, a little later on students might
receive the following instructions, which they act out:

Take out a pen.

Takeout-a-piece of paper.

Write a letter. (imaginary)

Fold the letter. »

Put it in an envelope.

Seal the envelope.

Write the address on the envelope.
Put a stamp on the envelope.

Mail the letter.

This series of commands is called an action sequence, or an ‘operation.

Many everyday activities, like writing a letter, can be broken downintoan .

action sequence that students can be asked to perform.
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Conclusion

Now that we have had a chance to experience a Total Physical Response class
and to examine its principles and techniques, you should try to think about
how any of this will be of use to you in your own teaching. The teacher we
observed was using TPR with Grade 5 children; however, this same method
has been used with adult learners and younger children as well.

Ask yourself: Does it imake any sense to delay the teaching of speaking
the target language? Do you believe that students should not be encouraged
to speak until they are ready to do so? Should a teacher overlook certain
student errors in the beginning? Which, if any, of the other principles do you
agree with?

Would vou use the imperative to present the grammatical structures and
vocabulary of the target Janguage? Do you believe it is possible to teach ali
grammatical features through the imperative? Do you think that accompa-
nving language with action aids recall? Would you teach reading and writ-
ing in the manner described in this lesson? Would you want to adapt any
of the techniques of TPR to your teaching situation? Can you think of any
others vou would create that would be consistent with the principles pre-

sented here?

Activities

“’% heck your underctandmg ofTota' Phys:cal Respcnse.
Asher ueleeves that addmonai language .nstructlon can aﬁd should bc-

modeled on native !anguage acqu1=|t|on What are some maractenct
of his method that are snm:la . 'he way Chlfdrf‘n acquure the:r nauve

___.ang.ﬁge7 .
w2 uneoftne pnnapiesm PR
(earmng is enhancea How does

re

I

1

hat ,h'é‘n‘ SfUdénf:a'r'iXEéty‘isllow lanruagé '
+hls me_thod lowerstuden amnet'f? ]
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Communicative Language Teaching

introeduction

You may . have no noticed that the ooa] Of most of thc methods we have Jooked

_atso fa; is for studems to learn to commumcate in the target lanwuagp In the

mg the goal in the right way. Some oosened that studentﬂ could produc,e
sentences accurately in a lesson, but could not use them appropriately when

S ‘_,a.,(._._ EES—

genume y communicating outside of the classroom. Others noted thatbemg
"’able to communicate required more than mastering linguistic structure, due

ﬁt_c") Lhe fact that language was fundamentally social (Halliday 9"_3—_),._1\{1thm

a social context, language users needed to perform certain(functions; such
_as promising, inviting, an_d declining invitations {(Wilkins 1976).. Students

—— e

may know the rules of linguistic usage, but be unable to. use the > language
(Widdowson 1978, In short, being able to communicate required more than..
linguistic competence it reqmred communicative competence (Hymes

et e P

19/)~,knowmg when and how to say what ro whom. Such obs\,rwmcna

B

contributed to a shift in thié field in the lat€ 1970s and earh }980:, froma lin-

- ittt
S e T Jg— e L

;msm;stru\,ture cmtered approach to a Communicative Avoroach ch (Wid-
_____.___,—-i‘ﬂ"—(

et —————

———

APPI}’mg the thcorehcal puspectwe of the Communicative App;oa._h

Communicative L angudge Teaching (CLT) aims breadiy to rnake communi-

“cative competerice the g - goal of language teachmg What this 1ooks Tike ifi the

cla éé'loom may. depend on how. the prumples ‘are mlerpreted and apphed

B

“Irideed, Klapper | (2003) malfeh the point that because CLT tacks cl{oieﬂlxp&_ﬂc—_
i Sf“r1bed classroom techmqucs, as compared w1th some oftnﬂeﬂqt}_}gr methods
we have;uat]ooked at, CLT is fuzzy in teachers’ undcmtandmg This fuzzi:

nesq has given CLT a ﬂemblhty whuh has al]owed it to endure for thirty years.

Howpver itsfl E‘Hblhty also means tn.it classrooni practi tices dl*‘fer wzt-elY € ven
prubab y f fa1r to say

when teachurs report. that they are plachcmg CLT. It is
" that there 13 no one 5111gle agreed Upon version of CL. T N

[

evertbeleqs we w11]
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116 Communicative Language Teaching

follow our usual way of understanding the theory and_ as.,s"ola"atledugra?t:ce?s
B-\:v;mng a class in which a form of Communicative Language Téiching is
being practiced.- o
 The class we will visit is one being conducted for immigraats to Canada.
These twenty people have lived in Canada for two years arjd are at a high-
" intermediate Jevel of English proficiency. They mect two evenings a week for

" two hours each class.

Experience

The teacher greets the class and distributes a handout. There is writing on

o

- both sides. On one side is a copy6f 4 sports column Trom a recent newspa-
T ————————— T T - el sng - - .
per. The reporter js discussing the last World Cup competition. The teacher

~

"_asks the students to read it and then to underline the predictions the reporter
kfffﬂi‘é‘s_about the next World Cup. He gives them these directions in the tar-

e

get language. When the students have finished, they read what they have

underlined. The teacher writes what they have found on the board. Then h? o

and the students discuss which predictions the reporter feels more certain
about and which predictions he feels less certain about:

France is very likely to win the next World Cup.
Spain can win if they play as well as they have lately.

- Germany probably won't be a contender next time.
Argentina may have an outside chance,

Then he asks the students to look at the first sentence and to tell the class
another way to express this same prediction. One student says, ‘France prob-"
Tably will Wil thernext-World Cup! “Yes? $ays the teacher. ‘Any others?’ No one’
responds. The teacher offers, ‘France is almost certain to win the World Cup?
. “What about the next? he asks. the class. One student :
that Spain will win the World Cup! Another student o

replies, ‘It is possible
ffers, “There’s a possi-
. Each. porter’s prediciions is
. discussed in this m g{':,r_‘;,c_lr-,-t,\_.l.l.;f'l)ﬁ.P_?‘.{‘angrascs.;@Iuaénlt.s suggestare evalu-
_qt?a"l")"jzhﬁré'_' teacher and the other studen‘t-:;‘ftazpa_l_gé sure they convey the same
degree of certainty as the reporter’s original prediction. =
... Next, the teacher asks the students to turn to the otk
Onitareall the s ntences of the article th

0 the other side of the handout.
at they have been working on. They
example, the first two sentences on this sigs—.

--are, howeVer, Gut of order. For

of the handout are: ' -
Argentina may have an outside chance.

In the final analysis,

. the winning team may simply be the one with the
most-experience. Cr e s S
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The first sentence Wag__i_n_ the middle of the original sports column. The second

hﬁlm%m_mf The teacher tells the students to

unﬁ:rmb]gt}_fmer—segtéﬁ‘f“&, to put them in their proper order by numbering

‘them. When they finish, the students compare what they have done with the
-original on the other side of the handout,

The teacher then asks the_stude,n,ts__if they agree with the reporter’s predic-

tions. He also asks them to get into pairs and to write their own prediction

" about who will be the next World Cup champion. .

"""The teacher then announces that the students will be playing a game. He

divides the class ihto‘small'giofﬁpgf)f_ﬁ‘}:é"pebple;“'efqg}_._ﬁe hands each group

o g o

“ 3 deck 6f 13 cards; Each card has a picture of a piece of sports equipment.
A the sidenis Tdently the Trems, The teachar writés each namé on the
board: basketball, soccer ball;-volleyball, te_n‘ﬁ“iﬂsmr'a'cke”t_‘,. skxs, ice skates, roiler’

, bowling ball, badminton racket,and

skates, football, bas eball bat, golf clubs
hockey sHek= s

““~"Thecards are shuffled and four of the students in a group are dealt three

cards each. They do not show their cards to anyone else. The extra card is
placed face down in the middle of the group. The fifth person in each group
receives no cards. She is told that she should try to predict what it is that
Dumduan (one of the students in the class) will be doing the following week-

" end. The fifth student is to make statements like, ‘Dumduan may go skiing

this weekend’ If one of the members of her group has a card showing skis, the
group member would reply, for example, ‘Dumduan can't go skiing because
[ have her skis’ If, on the other hand, no one has the picture of the skis, then
the fifth student can make a strong statement about the likelihood of Dumd-
uan going skiing. She can say, for example, ‘Dumduan will go skiing. She can
check her prediction by turning over the card that was placed face down. If it
is the picture of the skis, then she knows she is correct.

1e students seem to really enjoy playing the game. They take turns so that

" each person has a chance to make the predictions about how a classmate will

spend his or her time.

For the next activity, the teacher reads a number of predictions like the

following:

By 2030, solar energy will replace the world’s reliance on fossil fuels.

By 2050, people will be living on the moon.
The students are told to make statements about how probable they think the
predictions are and why they believe so. They are also asked how they feel
about the prediction. In discussing one of the predictions, a student says he
does not think it is *like that a world government will be in place by the
twenty-second century. The teacher and students ignore his error and the

discussion continues.

Scanned with CamScanner
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Next, the teacher has the students divide into groups of three. Since there
are 20 students, there are six groups of three students and one group of two.
One member of cach group is given a picture strip story. There are six pic-
tures in a column on a piece of paper, but no words. The pictures tell a story.
The student with the story shows the first picture to the other members of her
group, while covering the remaining five pictures.

Figure 9.1 Students making predictions about a strip story

The other students try to predict what they think will happen in the sec-
ond picture. The first student tells them whether they are correct or not. She
then shows them the second picture and asks them to predict what the third
picture will look like. After the entire series of pictures has been shown, the

“group gets a new strip story and they change roles, giving the first student an

opportunity to work with a partner in making predictions. T
For the final activity of the class, the students are told that they will do a
role-play. The teacher tells them to get into groups of four. They are to imag-
ine that they are all employees of the same company. One of them is the oth-
ers’ boss. They are having a meeting to discuss what will possibly occuras a -
result of their company merging with another company. Before they begin,
they discuss some possibilities together. They decide that they can talk about
topics such as whether or not some of the people in their company will lose
their jobs, whether or not they will have to move, whether or not certain
policies will change, whether or not they will earn more money. Remember, -
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says the teacher, ‘that one of you in each group is the boss. You should think
about this relationship if, for example, she makes a prediction that you don't
agree with!
! For 10 minutes the students perform their role-play. The teacher moves
| from group to group to answer questions and offer any advice on what the

. groups can discuss. After it is over, the students have an opportunity to pose

'\‘ any questions. In this way, they elicit some relevant vocabulary words. They

. then discuss what language forms are appropriate in dealing with one’s boss.

. “For example; the teacher explains, ‘what if you know that your boss doesn't

i think that the vacation policy will change, but you think it will. How will you

. state your prediction? You are more likely to say something like “I think the

vacation policy might change,” than “The vacation policy will change.™
‘What if, however, the teacher continues, ‘it is your colleague with whom
. you disagree and you are certain that you are right. How will you express
| your prediction then?” One student offers, ‘I know that the vacation policy
wﬂl change’ Another student says, I am sure that the vacation policy will
change’ A third student says simply, “The vacation policy will change.

* The class is almost over. The teacher uses the last few minutes to give the
' homework assignment. The students are to find out what they can about two
pohtxcal candidates running against each other in the upcoming election.

| The students are then to write their prediction of who they think will win
the election and why they think so. They will read these to their classmates at

the start of the next class.

Thinking about the Experience

As we have seen before, there are important principles underlying the behav-
ior we have observed. Let us now investigate these by compiling our two lists:

our observations and the underlying principles.

___atn,_utes a handout Whenever poss:ble authentlc

thathas a,capy cf 2, sports column language—language asitis used ina
froma r ' 'en;new paper.; : real context—should be' lntroduced

e ey ——

2 Theteach' tells_the students o Bemg ab!e to. figureoutthe. speakelis
ot underlm greporter’s predlt;uons- _OLWriters. mtentloné is part of h“emg
arid j.ﬂ' say wm;h ones ’(hey thmk . ;:0mm’ffﬁfzﬁwely com, petent;«;-- -
the Teporier feetsmst cenaiyfy, L T T gt

: and whifh he feels 1east certam of

119

Scanned with CamScanner



o

120 Communicative Language Teaching

3 “Th teacher glves the students the The target langu_ge is 3 vehsciel fgr

directions fot the act:\ntvmthe‘ classioorn communication, nop;ust
targetlanguage S *thmswdy

T T FL _».—-——v—-‘l--t—.i-n.-——-._d.;. Aoy
Bt S

h‘ave ma ny d rf‘sxent

’ ‘_f,-s-,]'h studentS t[y to state the f,

: ‘ '-\;One funcnou can
’ rEporter’s predmt;pns mldlffe_rent n - for

5 The students unscramb{e the
sentences ofthe newspaper
o art:cle .

6 ‘_The studentc play a language
-game. -0 L o have certam fearuresm common w;th
= - - g . . W_,x_.——-*- S .
:eal comrﬁumcatwe events- -thE{EIS ~
_a purpose to the exchange AIso*the.

shehassuacessfullymommunrc ed.”
Having stur students work in smalt. '
groups ma;umlf_s M@f

7 Thestu;jents are asked how
they feel abcut Ihe reponer’ 5
predlctions ' ‘ '

f »48_ Astud nt makes an error. The
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10 The students work with a partner B
. or partnérs to predict what the

- riext'picture in the stnp story will

' _lookiike '

";']The studcnts db 4 role play They

Commumcatlve mteractlon s _

ot
EnCOUlngS cooperatlve relatmnshnps
among sludentf- |tg|Veq studenfc any,

o opportunity to work on negotlatmg

meaning.

- sl'u.-au-\fhw rhem :

The social COntent ofthe ,_!;"' |

SRt ..,...._q;,-. —«—-__,. i

areto Unagme that they are all’

commumcatlve ‘event is es,

e ST

glwng meanlng to the utterdf*ce T

- '_-.employeec 0* tbe same company

i iZJThe teacher remmds the students
£ that oneofthem is playing the role
4 ofthe boss and that they should
: 'remember this when speaking to '

13 The teacher moves from group
* 19 group offering advice and
answering guestions.

iim Trae Cmaem‘,s suggest altematlve
.orms tiey would use to state a
predictlon toa cotleague

A:Le;the roie p.af is ﬁnlshed the
:tudems ehrrt rﬂ nvantvocabl,lary

216 For their homework, the smdents
el Aréito ﬁnd o-_xt abouf pD'lthﬁl
candsdates and t0 make a-

__Thereacherv' '
C_setting up ¢ commumcatwe actlvmec

; Jopportumt{es to work on‘]angqu; as

Learmng to u5e lqnguagc forms

appropnatelya
commumcanv_

-..-m_

sra _facvhtatonn a

and as an advisor during the

_L_——'-‘—" O
activities. =T B o=
v_,._—h-""""-‘_“"

SRRt — _

n comrndnicatmg a s eakerhas a
choice. nmonly_abpuwy
But also how t6 sa t

SRR

The grammarand vocabu!ary tnat

ro.es orthe mteﬂocutors

_Students sh0uld be gNe,‘

T

D

a 1e_qu1_su tegics for-:

heir comprehenmo

Reviewing the Principles
The answers to our 10 questions will help us come to a better understanding

of Communicative Language Teaching. In some answers new information
has been provided to clarify certain concepts.

- 4 {lm‘ ud
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1 What are the goals of teachers who use Communicative Language

Teaching (CLT)?
The goal is to enable students to communicate in the target. ]anguaut

ings,
and _f{;{;ct:ons hey need to know that many dlfﬂrqukwqrms can be
used fo perform a-function and also that a single form can offen serve
a variety of functions. They must be able to chO‘Gsc-fmm—arror'g'tHE:e
the most appropriate form, given the social context and the roles of the

mm——L RS

mtexlokutors They mustalso be able to manage El}e 1OCess 0 negotlatmg

mean'ng \mth their interlocutors! (ommumcauon is aProLess;kno"ﬂeage
A — = 1'
~of the fc formc of language is msuﬂﬁle,nF

2 What is the role of the teacher? What is the role of the students?
The teﬂche\{m@omml_nmatlon in the clacs_r_cmiwle, one
- of his' major-responsibilities is to establish situations likely to"promote
~communication. DuLlng,_thﬁ_acnwtlesafhe—qﬂsﬂs—&rf_ ISOMATISWeETing
“ students’ questions and monitoring their performance. } might make a
note of their erors to be worked on at a later time during more acCuracy:
based activities. At other times he might be a co-communicator’ engaging

~"in the hommunuatwe actmty along W1th students (Littlewood 1981)."

To do this,-students need knowledge of the | mgutstxcm;crrm

et = SR —-—~.—.—.—n—.;..p__‘ S SO,

negouatmgj meumnc-ﬁm LI‘Y]I]Q tO make IﬂemSthVf\ {*ndEFQLOUd —even

Smdents are, ubove _all, bommun icators. They are actively engaged in !

when theijr know];dgL of the target rguaﬂ€131ncomplele

N e, s -
e i S e o LS R

Ano. since the. reache: s tole is ics“ dominant than in a ’feacher-\.eme*eu

— T m——— .

memoa , students are séen as more, resnon51ble fOI‘«tI"Cl own learmug

e e T

—= ———r—— —, e

3 What are some characteristics of the teaching/learning process? ,
The most obyious char racteristic of CLT is that almost everything that is 5

L Do
done is done w;th commumcamfc intent. Studems use the langua ¢a é

e

“greal_deal through' Communicative activities suc as games

ﬁam‘/m? task (S‘ee dj_ussmn of these in The Teview of the

.crhmqueS)““*—'f‘"" : Rt _— l

/ ctwm f.tnat*are,rzmly-cemmumcatue.. -ording to Morrow (Johns«‘-n
i
ano Morrow 1981), ha ave thzec ie"ttures in commonrfi""f rimation gap \

“Ehoiceyand feedlSac } = i

An mformatwn gap cxuts _when one person in an e‘ccnano © RKnows

=

.-“‘_A

SR T R

'sornethmg the ofher purson does oL T we hatl <now tod'ly is Tuesday,

——a o e o s
e = N

and | dEE‘YUu,__ What is_today? and_)cuu.anwm,_ mch XCh'll'lgL )

s T TT— L S

15.not redlly commumcatwe My questlon is called 3 .'

P P

e et e e e i st e e et
O
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queshon teachers use.to.ask.students to display what they ) know, but it is
not_ﬁ question th that asks you, to give me information that 1 do. not l\now

I
it 7 L

In communication, -the-speaker h*{s*;ﬁfé_mxccisi what she will say and | now
she will sayit. If the exercise is tightly controlled, so thatstadents can or only -

R SRR P A

“say b()l"l(’.thln"‘ in one.way, the spcaker has no choice 'md the exchange,

amaaeenfa v

- therefore, is not communicative. In a chain drill, for, example, ifa student’
must reply to her nelghbors question in the same way as her nexghbor"

Ui ghan HITRL RS

rephed to someone elses “question,_ ‘then she has no.choice of form and'

LT Vel s

content and real commumcatlon does not occur.

e R

“True communication is purposefuJ A speaker can thus evaluate whether,

et et

"\_____,._./—-‘—'-'-——_
ornot her purpose hasbeen achzeved based upon the-informaticn she
by recewesfrom her listener. If ‘the hstener does not have. anﬁgg}zortumty o

e s T T

pr ovide the speﬁker with sucl{‘feeamhen the exchange is not reallv
g T e 2 i M T e =

_communicative. Forming questions lh.ougb a transformation dull maL
be a worthwhlle 'mtmty, but 1t is.not in keeping with CLT since a yeaker

e e e 2 e — A

i\nll receive no response from ~a listener. She is. [h‘lb “unable e to assess.

T ——

i i
s

whether her question has been understooa ornot. . .

Another characteristic_of CLT is the use of 3 ’t e "'_';__“r_y_.pméteria_ls_,}It 15
“considered desn'ab]P to give stt}dents an ouportumfy to develop. strateglcs

e

- -
Ior unde;standmg lanouage as it is actually used,

Fmally we noted that AL.tWItl-._a in FLT are often carried out by studerm

"I small gFoups. Small numbers of students interacting are favored in

B

_— JENCECRV-E

order to maximize the time adottc,d to each student for co mmum;atmg

e

While there is no’ exphut theory of iealrmn(T connccted wnth CLT, the

B

_ implicit assumptlon Séems to be that students will learn to communicafe

7 b T

by pract1c1ng F:]DCT.IODal and soc1ally appropriate lang: uage.

Vhrm e

4 What is the nature of student—teacher interaction? What is the nature of
student—student interaction?
_The teacher may present some_part-of-the-lesson. At oother times, he is
the facilitator of the. actmnc,s,_bl_ljihe does not alwa}s himself interact

‘with the students. Sometimes he is a.co-c co_r_n_x_*g_LLx_ncator, but-more often he
" establishes sxtuatlons that prompt_communication_between and among

the students,
_,‘_Studen[s interact a great deal with one another. They do this 1n various
- -»connguranons palra, trlads, small gmups, and whole group

5 How are the feelings of the students dealt with?
One of the basic aasumpuom of CLT is that by learning to corimunicate’

Er Bire i Do

sfudgﬁﬁt‘?ﬁfl Bem more molwcxted to study another language since they \yxh

A PN

- pr Ty et S B ""--—\___

o N P b S
< T T DA RN BRSO SO Py
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feel they are e learning to do something useful. Also, teachers give students

“an opportunity to expres—s—fhelr individuality by having thern sharetheir .

Tlﬁﬂggﬁxnlons or?:)égulm basis. Finaily, student security is is enfianced-

By the many opportunities for coopexatwe mteraftlons w1fh théir fellow

P

~=students .m[l the teaaher o

_ N e v

6 Howisthe language viewed? How is culture viewed?
Language is for communication. Linguistic competence, th the }\nowledge

e ———

e s It

of forms and their meanmgs is only one part of commu'ucauve

competence Another aspect ofcommumcqnwa c.ompeteme 15 knowledgp

of the functions that hnbuage is used for, As we. have seen in this lesson,

i e e T e e
i N i . TG

a varxety of forms can be used to accomphsh a smg,le functton A speakei

it will ra rairi, Conver;_e_l_ithe samefoz:m of- tbe—langmge—mn—?‘uued for a

" Var'ety of functions. ‘May, for-instance, can.be used to make a predlct on
or to give permission (‘You may leave now.).

Thus, the learner needs I\now]ed;,e of forms and meanings and functions,
}Mr to be L'ifﬁﬁrxlcatlvelyr competent, sh“—m also use this

knowledge and take into consideration the social situation in order to
convey her intended meaning appmprialely (Canale and Swain 1980). A
speaker can seek permission using ‘may’ (" May I have a piece of fruit?’);
however, if the speaker perceives his listener as being more of a social
equal or the situation as being informal, he would more likely use ‘can’ to

seek permission (‘Can I have a piece of fruit? ).

Lulture is the _everyday lifestyle of people who use the language. There

i B e L S

are certain aspects of of it that are especially importan {_(TtomanILatIO'l—
- _the-use of nc nonverbal beha \'ch,fQmech 2which mig TECEiVe greater

"atfeM.CLT

e R S

7 What areas of language are em phasized? What language skills are
empha ized?

e

s et reem

ﬁv'tangt.age functions-mj oht be 61n£h3512,£d over mrmv ypxcal yra'lthough

e e e

S T . —_—

not alwa vays, a funcuonal syIla Dus is used, A variéty oflorms are mtroduued

........

foreach. ﬁJLctlon Only the simpler fo forms would be’ be presented at first, “but
s_;tudems—ger more p:_oﬁg_lg‘{l_{&lymthc target hnguao'e the fumhom are
reintroduced and more complex forms are learned. Thus, for example;”
in learning to make requestb, begmmng students might practice “Would

you ...?7" and ‘Could you .. I—hghly proficient students might learn ‘I
wonder if you would m]nd

Students work with languagﬁ at the discourse or suprasentential level.
They learn about cohesion and coherence. T or example, in our lesson the
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students recognized that the second sentence of the scrambled order was
the last sentence of the original sports column because of its introductory
adverbial phrase, ‘In the final analysis ...” This adverbial phrase is a
cohesive device that binds and orders this sentence to the other sentences.
The students also recognized the lack of coherence between the first two

sentences of the scrambled order, which did not appear connected in any
meaningful way.

e S
Students work on al@g skillﬁrom the beginning. Just as oral communi-
cation is seen to takeprace through negotiation between speaker and
listener, so too is meaning thought to be derived from the written word
through an interaction between the reader and the writer. The writer is
not present to receive immediate feedback from the reader, of course, but
the reader tries to understand the writer’s intentions and the writer writes
with the reader’s perspective in mind, hdeqm1Loes not, therefore, reside
exclusively in the text, but rc.therﬁxﬁses Ehrouﬂh necrotlation etween the

reader and writer.

8 What is the role of the students’ native language?

: -?’f\judacxom use of the students’ native language is permitted in CLT.

-H‘_Eil'é‘r; whenever possible, the target languagesmra"b\use ot only

during communicative activities,_but-also_for ex laining the activities
during cOmIny

to the _students or in assigning homework. The students learn from

‘these dassroom managexllant-exchanoes_ too, and realize that the target

_ lancuaoe is a vehlcle for communication, not just an object to be studied.

7_,,,_—-4

g How is evaluation accomplished? —
A teacher evaluates not only his studen Caccur ac ,-but also thei uencv‘j

The student who has the most control of the S<Sfructures and vocabulary is

not always the best communicator. -

,‘rr"'* 2 vl

A teacher can evaluate his students performanc 3informal1y in his role
as advisor or co-ccmmunicator. For more for mal evaluation, a teacher is

likely to use an integrative test which has a real communicative function.
Tn order to assess students’ writing skill, for instance, a teacher might ask

them to write a letter to a friend.

10 How does the teacher respond to student errors?
Errors of form are tolerated during fluency- -based

M

seen as a _BEEELaLQutcomc—of-thexdevelopment of commu
Stuw have limited Imgmsnc knowledge and still be s
communicators, The teacher n may- notEthe‘EfroLs durﬂfg‘ﬂuencga jvities

T e

““andreturn to them later with an 1ccuracy ~based actmty
e e s T -

T age v

activities and are
nication skills.
uccessful

- 1

—
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Reviewing the Techniques

< (R o] « P g' haS E“

als associated with CLT.

e Authentic Materials )
To overcome the typical problem that students cannot transfer what they

learn in the classroom to the outside world, and to expose students to
natural language in a variety of situations, adfllerents of CLT advocate
the use of authentic language materials.! In this lesson we see that the
teacher uses a newspaper article. He also assigns t?le students homewo_rk,
requiring that they learn about two political candidates who are running
for election.

Of course, the class that we observed was at the high-intermediate level
of proficiency. For students with lower proficiency in the target language,
it may not be possible to use authentic language materials such as these.
Simpler authentic materials (for example, the use of a weather forecast
when working on predictions), or at least ones that are realistic, are most
desirable. It is not so important that the materials be genuine as it is that
they be used authentically, with a communicative intent. '
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Another possibility for the use of authentic materials with a lower-level
class is to use items of realia that do not contain a lot of language, but
about which a lot of discussion could be generated. Menus in the target
language arc an example; timetables are another.

& Scrambled Sentences

The students are given a passage (a text) in which the sentences are in a
scrambled order. This may be a passage they have worked with or one
they have not seen before. They are told to unscramble the sentences so
that the sentences are restored to their original order. This type of ex
~teaches students about the cohesion and coherence properties of language.
They learn how sentences are bound together at the suprasentential level
through formal linguistic devices such as pronouns, which make a text

cohesive, and semantic propositions, which unify a text and make it
coherent,

s N P ——
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Inaddition to written p

assages, students mightalso be asked to unscramble
the lines of a mixed-

up dialogue. Or they might be asked to put the

' Of course, what is authentic and natural to native speakers of the target language is not

50 to learners in the classroom, What is important is that these materials are uséd in a way
that is real for learners (Widdowson 1998). ' B
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Communicative Language Teaching 127

pictures of a picture strip story in order and write lines to accompany the

pictures.

o Language Games |
Games are used frequently in CLT. The students find them enjoyable, and

if they are properly designed, they give students valuable communicative
practice. Games that are truly communicative, according to Morrow
(ibid. 1981), have the three features of communication: information gap,
choice, and feedback.

These three features were manifest in the card game we observed in the
following way: An information gap existed because the speaker did not
know what her classmate was going to do the following weekend. The
speaker had a choice as to what she would predict (which sport) and how
she would predict it (which form her prediction would take). The speaker
received feedback from the members of her group. If her prediction was
incomprehensible, then none of the members of her group would respond.
If she got a meaningful response, she could presume her prediction was

understood.

e Picture Strip Story
Many activities can be done with picture strip stories. We suggested one

in our discussion of scrambled sentences.

In the activity we observed, one student in a small group was given a strip
story. She showed the first picture of the story to the other members of her
group and asked them to predict what the second picture would look like.
An information gap existed—the students in the groups did not know
what the picture contained. They had a choice as to what their prediction
would be and how they would word it. They received feedback, not on
the form but on the content of the prediction, by being able to view the
picture and compare it with their prediction.

The activity just described is an example of using a problem-solving task
as a communicative technique. Problem-solving tasks work well in CLT
because they usually include the three features of communication. What
is more, they can be structured so that students share information or work
together to arrive at a solution. This gives students practice in negotiating
meaning.

e Role-play |
We already encountered the use _o'f role-plays as a technique when we
looked at Desuggestopedia. Role-plays are very important in CLT because
they give students an opportunity to practice communicating in different
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social contexts and in different social roles. Role-plays can be set up so
that they are very structured (for example, the teacher tells the students
who they are and what they should say) or in a less structured way (for
example, the teacher tells the students who they are, what the situation
is, and what they are talking about, but the students determine what they
will say). The latter is more in keeping with CLT, of course, because it
gives the students more of a choice. Notice that role-plays structured like
this also provide information gaps since students cannot be sure (as with
most forms of communication) what the other person or people will say
(there is a natural unpredictability). Students also receive feedback on
whether or not they have communicated effectively.

Conclusion

Perhaps the greatest contribution of CLT is asking teachers to look closely
at what is involved in communication. If teachers intend students to use the
target language, then they must truly understand more than grammar rules
and target language vocabulary.

Is achieving communicative competence a goal for which you should pre-
pare your students? Would you adopt a functional syllabus? Should a variety
of language forms be presented at one time? Are there times when you would
emphasize fluency over accuracy? Do these or any other principles of CLT
make sense to you?

‘Would you ever use language games, problem-solving tasks, or role- -plays?
Should all your activities include the three features of communication?
Should authentic language be used? Are there any other techniques or mate-
rials of CLT that you would find useful?

lnformatlon gap. chonct énd feedback Choose one of the actmtres in”
the lnsson we observed and say whether or not these three fe-"‘turesfare.:-
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